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1. INTRODUCTION

Language 1z a means of communication, which 15 produced in speaking and writing, and 1t 13
acquired in listening and reading. By speaking and writing, human beings can argue thoughts, wishes,
desires, notions, and emotions to influence others [1]. Through language, humankind can express feelings
and connect imagmation to think creatrvely about something new [1], [2]. Language serves az a tocl for a
community to deliver messages to the community or others. Therefore, the language 13 uzed to communicate
well, either 1n spoken or written form_ should be in sentences to connger useful meaning [3].

Unlike speaking, writing involves transferring or expressingideas or thoughts that require the media
for writing either mn conventional {paper and pen) or digital matenial (computer). Writing 1z a series of
processes, starting from thinking about the idea conveved to the reader to determine how to dizcloze or
present the words in zentences and paragraphs [4]. Students in learning writing often experience some
common difficulties [3], [6] requiring the teachers' effective method. Students often find difficulty in
expressing ideas in excellent or structured sentences to be arranged in paragraphs. The teacher-centered
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method's typical vse results in one-way communication [7]-{9]—unavailability of attractive media for
learning dizcouraged students from learning writing creatively.

Therefore, as the central part of formal edocation, the teacher demands to arrange creative and
mnovative teaching methods, especially in the teaching and learning process [10]. Thus, leaming_ especially
for writing, can be vsefol and optimal Teachers can educate students to become capable writers. Therefore,
the teachers should prepare the students to compose or coordinate 1deas or thoughts into sentence sequences,
which are logical and integrated into a written language [11]-[13]. By having writing competence, a student
can express of inform others' richness of her'his thoughts, feelings, experiences, and imagination.

Writing 1z one of the productive skillz (writing and speaking) iz required for students alongside
receptive slills (listening and reading). Early knowledge of communicative gestures 13 an essential part of
early productive language development [14], [13]. Teaching should be continuous by mnvolving more
practical activities to meet the needs of learners. Further enabling students' productive skills should be one of
the teacher's primary goals and motivations [16]. Students need to learn wnting to enhance their ability to
express ideas, opinions, and feelings in written form [17]. Teachers should help students to be skilled in
writing. Students can be mediated to reinforce their grammatical structures, idioms, and vocabulary through
writing traming.

Writing mncludes a cognitive process of discovering meaning [3], [18]. The process advises the
teaching of composition to recognize generating, formulating, and refining ideas. The writing instruction
should priontize the revision that writing teachers can be a mediator during the process, and students can be
excellent in writing skills. Writing 1z considered difficult for English as a Foreign Language (EFL) students
[19], [20] because it 15 not used as a formal language [21]. Writing skills are proficiencies that relieve
students to express their beliefs in a meaningfil sentence before interacting with the message. [t 15 hard to zet
up word for word to become a sentence and a sentence to become a paragraph afterward crgamized the
coherent and cohesive writing [22], [253]. Writing skill 15 complex and challenging to learn. Writing i3 not
merely about grammatical patterns, but it covers an organization of progressive 1deas and information [24]),
[23]. Writing is also about appropriating suitable vocabularies and word styles to create good sentence
structure [22], [23].

Enhancing the students’” writing ability, teachers have used many teaching methodsz and strategies.
However, numerous students still lack the competence to convey their ideas in English written form. Hence,
the researchers are interested in implementing movie tratler media in teaching students effective and
enjoyable writing. Moreover, movie or film shows a vnique communication medmm and teaching resource
[26]. The movie media appeals to students becanse many media themes to be chosen and developed. Students
are expected to gain valvable experience and increaze thewr writing skillz wsing the movie mn teaching and
learning tools. Media, especially in indwstrial revolotion 4.0, could help the learning process more
straightforward and turn on target [27). They consent students to recognize the substance of whatever is
being taught [25]. Media can correspondingly relieve learning and concern in the language course that
endows an inspiring drive [29]. The reason for choozing the movie trailer 1z that 1t 13 a shorter duration than a
full movie. Moreover, the movie trailer represents the whole scene of the full movie.

Movie trailer strives for attracting the watchers to watch the full scenes [30]. The trailer 15 extracted
from the film's best senzational comical, or different remarkable fragments [31]. These parts are in a
shortened form and typically deprived of generating spoilers. Thus, the scenes on trailers are unnecessarily in
the order az they appear in the fiull version [32]. A trailer 15 designed to be displayed, which 1z no more
extended than two minutes and thirty seconds. Mowvie tratler media i3 attractive and more straightforward
than a full movie. It is considered attractive for students to watch the frailer because it covers the whole
scene. Moreover, the researcher used amimated, funny, and exciting movie trailers. The length was shorter
than a full movie so that students never get bored watching the movie trailer, and students are expected to be
more interested in learning English mainly to write a narrative text. Ulttmately, it 15 expected that using a
movie trailer can challenge students to write narrative text using narrative analysis.

2. RESEARCHMETHOD
2.1. Design

The researcher used a pre-experimental approach with one group pretest and post-test design [33].
This research's independent variable iz the movie trailer as a teaching mediom that shows the movie's main
1dea. This strategy 1z supposed to enable students in narrative text writing. In the narrative analysiz, teachers
tell thetr own story; in thiz case, the researchers were deciding the movie trailer in our way and decide hogay to
find an adequate method to zather and analyze the data [34] i the sense of narrative ethics [35). 1he
dependent variable 13 students’ writing skills consist of content, organization, vocabulary, language use, and
mechanics. Content encompaszes the writing body, and the organization comprizes organizing materials in
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writing. Vocabulary deals with potting words intc a sentence and putting the sentence intc a paragraph.
Language use in this research concerns the appropriate use of grammar and structure. Mechanic deals with
pronunciation, spelling, and punctuation.

2.1. Paggicipants

here were 30 writing class students participated in thiz rezearch. Therefore, they are homogeneous.
Thiz rezearch implemented a writing test to determine the students” writing skills based on the narrative text's
topics. The researchers conducted the pretest at the beginning of thiz study. In this part, the researchers
aszigned the students to make a narrative text related to the topic. The post-test followed the treatment using
movie tratlers.

2.3, Treatment

In the treatment, the students were given three worksheets guiding them to compose a story. They
are expected to write a story related to the movie frailer given. The students were supposed to write a
narrative story using the commoen organization consisting of orientation, problem, and resclution at the end of
the treatment [34]. The first worksheet deals with an exposzure that leads students to find out the movie
trailer's characters. The second worksheet concerns the problems of the character's action in the movie trailer.
The third worksheet assigned the students to write a story on the movie trailer related to the first and second
worksheets. This narrative text was written by considering five writing elements: content, organization,
vocabulary, langpage uze, and mechanics using writing aszessment [38]. A post-test waz given after
conducting treatment. It aimed to find out the significance of the treatment.

3. RESULTS

After conducting pretest, treatment, and post-test, the researchers analyzed the mean score and the
standard deviation. This research 13 in experimental design; the researchers describe the mean score and
standard deviation before and after conducting treatment to examine any improvement. The higher the mean
score and the lower the standard deviation indicate the experimental rezearch [37]. The meagyzcore and
standard deviation in thiz study are prezented in the form of Paired Sample Statistics that 1z shown'n Table 1.

Table 1. Paired sample statistics
Mlezn N atd. Deviation atd. Error mean
Pair 1 Pratest 11.20 30 393 .72
Posttest 1560 3d 306 056

Table 1 shows that the Mean score on training or treatment of wniting zkills using movie trailer
media with the narrative text approach got more scores (15.60) in the post-test than in the pretest (11.20). The
Standard deviation also shows that the pretest's spread in the pretest is somewhat more extensive than that in
the post-test. These differences seem to be supporting the hypothesis in this research. However, to determine
whether thiz result 15 significant, the Paired Samples Test must be examined [37]. The paired sample test is
shown 1n Table 2.

Table 2 *Paired samples test

Pared differences
25%% Confidance itercal S1E.
Mean ~ §p ot Emor of the difference ' o iled)
mean
Lower Upper
Pair 1 Pretest-Posttest -4.40 1.97 0.36 -5.14 -3.66 -12.23 29 000

Table 2 indicates that test statistic (/=-12.23), degrees of freedom (df=29), and probability value
{p=<0.001). Thus, thiz research shows 7 (29)=-12.23; p<0.001. The mean in Table 2 shows the difference
between the pretest and post-test means (11.20-15.60=-4 40). The mean difference of -4 40 which 1z much
smaller than the standardgrror of the mean of 0.36, suggesting that the data support the null hypothesis in
thiz research that there igaigmﬁcmt difference in writing skill before and after using the movie trailers
media i writing narrative text.
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Qtudenta zeemed to be more motivated to learn more about writing skills from the method that they
experience enjoyable and relaxing. Students showed the awareness to accomplish the task ziven. Thus, this
research supports the research by Stepanek [33] that a creative approach to language teaching comprises a
method to be aware and raize students’ value in the clazssroom. The students writing skill asseszed 1n this
rezearch 1z classified into five competencies: content, orgamization, vocabulary, language use, and mechanics
[36].

3.1. Content

Figure 1 shows a significant improvement in the content azpect. Clazzifying the students’ zcore
bazed on content iz noticeably apparent that three classification scores improved considerably. These three
classifications are “college-level work”™, “unacceptable-not”™, and “excellent to good”™ Figure 1 shows a
significant mecrease i “college-level work™ (29%) and “pnacceptable-not™ (23%) on pretest to 2% in the
post-test, respectively. The “excellent to good™ classification alzo improved significantly from 2% at pretest
to 29% at post-test.
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Figure 1. Content competence

Thus, the majority of the participants (96%) were within the level of “adequate to fair™, “good to
adequate™, and “excellent to good”. Consequently, only 4% of the participants remained within the collsge-
level-work level and unaccepiable-not 1n the post-test.

3.2. Organization

Figure 2 shows that there was a significant increaze in the ability of students in organizational
competence. On the pretest, only 13% of students were in good fo adegquais level until excellent to good.
Whereas in post-test, there was a significant improvement to §9%. Figure 2 shows that the highest percentage
of students in the pretest was at the level of adeguare fo fair, which was 39%. The highest percentage of
students at the post-test was at a good to a proper 48% level. Overall, 82% of the students ranging from the
college-level-work, unaccepiable-not, to adequaie o fair at the time of pretest. While at the time of the post-
test, 96% of students were from the level of adequaie fo fair, good to adeguaie, and excellent io good. Thus,

only 4% of the students were categorized within the college-level-work and unaccepiable-not.
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Figure 2. Organization competence

3.3, Vocabulary
Figure 3 shows an increase in the competence of vocabulary. The percentage at each level of

vocabulary competence increazed considerably—students whose vocabulary competence at the lowest level
mndicates a significant improvement i the post-test. The details of the vocabulary competence improvement
in this research are presented in Figure 3.
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Figure 3. Vocabulary competence

Figure 3 shows students with the lowest ability or college-level-work as much as 15% in the pretest.
Thiz percentage decreazed to 2% in the post-test, indicating a s1igmificant increaze in vocabulary competence.
Level of unaccepiablz-not also shows a considerable improvement in vocabulary competence from 27% in
pretest to 3% in the post-test. The percentage of students at the adequate io fair level decreazed from 40% to
20% due to the significant increase in good fo adeguate and excellent to good level. Thus, the total
percentage of good fo adeguate and excellent fo good was 73%, indicating the conziderable improvement in
students” vocabulary competence.
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3.4. Language use

Figure 4 indicates that the highest pretest percentage was at the lowest level in language use
competence. There were 41% of students were still at the college-level-work level at the pretest. At the same
time, none of the students were at the excellens io good level in the pretest. The gap between these
stgnificance levels 13 presented mn Figure 4.

Language Use
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Figure 4. Language use competence

In Figure 4, the highest percentage (41%) of the pretest is at the lowest level in language use
competence; however, only 6% of the students were at thiz post-test level. None of the students were at the
sxcellent to good level in the pretest, but 17% achieved axcellent to good in the post-test. The wiaccepiable-
not level, which was 30% in the pretest, remained only §% in the post-test. It seems that the increasing
percentage of adeguare fo fair level from 22% in the pretest to 38 in post-test due to the students’
competence level on language use mcreased to a higher level Good to adequate level shows the significant
mmprovement level from 7% at pretest to be 31% at the post-test.

3.5, Mechanics

Figure 5 indicates that students seemed to percetved the mechanics as difficult competence in
writing zkill. On the one hand, half of the students were 1n the level of college-level-work and wiaccepiable-
nei. Dn the other hand, only 2% of students were in the excellent fo good level and only 5% in the prefesis
good to adequate level However, Figure 5 shows a significant increase in the mechanic’s competence of the
students.

The most significant improvement of the classification score was good to adequate; this level
mmproved from 3% in the pretest to 43% 1n the post-test. Thiz rezearch indicates that half of the students were
in callege-level-work and wnaccepiable-not 1n the pretest, but improved consderably to be half of the total
participants in the level of good fo adegquate and excellent fo good i the post-test. Besides, only 3% of the
students were still in college-level-work and 9% in the vnacceptable-not in the post-test. Ultimately, students’
competence in Mechanics improved considerably after the treatment.
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4. DISCUSSION

Before the treatment was applied, all the students were lack of five elements assessed in this
rezearch; they are content, crganization. vocabulary, language use, mechanics. The pretest was given at the
beginning of thiz research to identify the students’ competency in writing. The pretest consizts of two topics:
the students were required to choose one of them to make a story. After conducting pretest, several problems
m writing components were found by the researchers. These problems were limited in content, organization
vocabulary, language use, and mechanics vsing writing assessment [36].

Because of the problems, the researchers gave the students treatment to improve their writing
competence by using movie tratlers. The rezearchers applied four meetings on treatment. The movie tratler's
topics were different from each meeting. The movie trailer was initially shown, and then the students were
given three worksheets in every treatment.

During the treatment, some benefits got by the students. Movie trailers mediate students to benefit
becapsze they listen to the language, but they can watch it simultaneously. Implementing a digital video can
help students in language learning [39]. Students could gvest general meaning through expression and
gestures showed by the characters i the movie tratlers. Thos, students could observe how mtonation can
match facial expressions. All such features gave valuable meaning clues and helped students to find out
beyond what they are listening. Thus, the interpretation of the characters in the movie tratlers 1s more
comprehensible.

Moreover, 1n this research, the students acquired z:ome effects from the movie trailers. They listened
to the language watched the video, and percerved characteristics of the movie trailer. This proceduse is
expected to help the students compose a story as they listen and watch. By practicing this method, students
can be accustomed to writing skills and other skills, such asz listening, speaking, and reading. Movie trailers
in the commercial form alsc dizplay the critical zeript as subtitles required translation and interpretation [40].
Thus, the four language skills are integrated.

However, writing skill is emphasized in thiz research due to ifs vital function in written
communication. Through writing. people can convey ideas or feelings of pleasure, sadness, disappointment,
despair, surrender, or anything else. Writing can represent the part of writing az the representation or part of
the language expression ovnit [41]. However, expressing feelings through writing 13 not as eazy as we

Hmagineg

q_nxiet_'_.-' comprizes the number one obstacle in writing. The anxiety can discourage people from
looking at the blank paper or computer screen to start expressing ideas [42]-[44]. Sometimes, it 13 easy to
convey ideas in spoken form, but it always difficult to express them in written form. Wrniting 1z often viewed
as an vhacomfortable activity and many other negative reasons. Therefore, efficient, enjoyable, and
comfortable writing should be introduced to students. It 13 expected to encourage them to write effectively
and efficiently since writing i3 a productive and expressive activity. Moreover, writing as one of the English
subject skills in secondary school requires learners to organize thewr thoughts, 1deas, and feelings in written
form. Learning to write at formal education prepares learners to write based on the bazic rules of wrihing.
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Indeed, it 13 extremely difficult or even hormble to assign students to write without a specific method
to motivate them to start writing. Sometimes teachers find it challenging to decide the learning resource for
teaching writing. Nowadays, it 13 not difficult finding out teaching resources. They are arcund us; one of
them 13 a movie trailer. Moreover, widespread internet access enables the teacher to search for millions of
teaching resources [45].

4.1. The movie is appropriate for learning purposes

Good movies are everywhere; they can easily be found on YouTube and other learning websites
[43]. The taszk of teachers to provide quality movies as a means of teaching with creativity. Watching movie
trailers iz one way to make stmdents vnderstand a concept or get more than the teacher informed in the
classroom. Using movie trailers az a learming tool 15 not an idea that comes suddenly; it should be well-
planned. [t 13 vitally important for teachers to consider a suitable movie with suitable teaching materials. The
movie trailer that teachers use in the class should be appropriate, and the scenes are within the context of
teaching matersals.

To achieve optimal learning objectives requires the vse of media as tools or resources i the learning
process. The movie 15 beneficial for teachers to attain the effectiveness of learming, especially in productive
skills. The use of learning media, such as movie tratlers, can also maximize learning objectives. Exciting
learning media 13 alzo indeed expected to stimulate the interest of learners to learn more mdependently.
Learners become active and motivated to practice the exercizez becausze they can watch the movie tratlers at
home since the material 13 in an mpd format. Moreover, students can discuss or ask for an explanation from
their classmates. Using movie trailers in teaching writing i3 one of the demands of the advanced digital era.

The movie 1s included 1n the category of motion media with some advantages over other educational
media such as print media. The advantages contained in the movie video cause the appropriate movie 13 used
for learning purposes, as multimedia elements. The movie 13 a teaching medium that is memorable enough to
be uzed in learning because it incorporates multimedia elements such as audic, visual, motion, color, and
three-dimensional impression. The excess movie, in which the vse of motion elements, sounds, colors, and
light into a movie can directly attract students' interest and encourage student leaming The dramatic
elements and activities in the movie attempt can enhance the impression of teaching and learning.

Moreover, teachers can use the movie as media to manipulate space perspective, time, and size. The
use of movie can zet up space; different views can represent a phenomenon. For example, students are shown
vizpally how a mosquite sucks human blood firmly. The movie has the advantage of manipulating the period,
in which teachers can make changes to the time by uzing techniques such as slow-motion, fast motion, frame
by frame, and absorption. The movie alzo compresses, accelerates, or stretches the period with abserption or
darkening techniques. In real life, many things take a long time to vnderstand. For example, it 13 complicated
to understand the construction of a bridge or skyscrapers. Both bridge and skyscrapers construction can be
demonstrated through the movie, and students can learn about these processes guickly.

4.2. The movie is media communication for educational messages

Az media communication, the movie can be used for delivering a lesson. The movie can help
teachers convey in detail and real educational messages such as the curriculum's learning content and the
formation of student attitudes and behavior [46], [47]. The movie is considered a pedagogical tocl [45]. Also,
the movie can be uzed to highlight life’s religiostty and evolie emotions and feelings. The movie 13 seen as a
dynamic mediom that can stimulate internal and external feedback that sometimes affects a person's
psychology. The movie can be vsed to convey educational messages related to the leader's moral and
leadership attrfndes. This 15 vitally impertant to avoid the media's adverse effect [49].

Movies can help teachers explain zomething abstract or difficult to explain. Movies can bring the
real problem into the zame place az things that have pazsed or are happening without time, distance, and
place. Movies can improve students' understanding, avoid misinterpretation, and facilitate learning. Movie 1n
the form of drama, documentation, entertainment ads is beneficial to achieve specific teaching objectives. For
example, Drama can be used for changes in attitude, views, and emotions or as a media for persuasive
effectiveness [30]. Advertising can be exploited to plant real values [51]; the documentary movie can be uzed
for society's famous world and culture [32]. A movie can be repeatedly viewed and viewed many times to
help improve memory and proficiency.

5. CONCLUSION

Thiz rezearch ingicated a significant mfluence on the use of movie trailers to improve writing slalls.
Movie trailers media can Toster students’ resclution in telling storigain writing based on the imagination that
comes after watching. English teachers are expected to implement'd movie trailer as one of the strategies fo
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mmprove the students’ wnting ality. The researchers suggest the Englizh teacher choose an animated,
exciting, and funny movie trailer to make the students interested in watching. The teacher should zet up a
good relationship with all the students. A good atmosphere in the classroom reinforces the students
motivation to be successful in their learning. It is recommended for future research on movie trailers use to
prepare a list of vocabulary throughout the treatments to enable students to answer the question.
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